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PREFACE 
U.S. GOVERNMENT – 7050

The course syllabus reflects the philosophical position outlined in the Professional Domains and Standards and the Course of Study approved as policy by the Clark County Board of School Trustees.  The purpose of the syllabus is to establish minimum basic concepts for each course.  Teachers will use this syllabus in all U.S. Government – 7050 classes.

The course scope and goals are statements of broad direction and should facilitate the designing of a program that will meet the needs of students.
The benchmarks provide a correlation of the syllabus objectives to Nevada State Content and Performance Standards.  They also provide the scope and instructional timeline for each quarter of the school year.
The course structure is an overview of the general concepts to be included in the major areas of emphasis.  The numbers to the right of the structure refer to the performance objectives in the body of the syllabus.

The performance objectives are the minimum expectations of the completed course.  They are organized statements which will be used to measure student achievement.  Each objective statement includes the Bloom’s Taxonomy and the Nevada content standard(s) to which the objective relates.

For suggestions and suggested resources that provide an extension to regular classroom methodology and offer additional approaches for translating the performance objectives into actual instructional activities, see the secondary social Studies curriculum resources at Interact > CPD > Social Studies.
The Curriculum and Professional Development Division and a teacher task force developed this syllabus.  Syllabi are in continuous revision.  Teachers should recommend additions or revisions to the appropriate department of the Curriculum and Professional Development Division.

SYLLABUS KEY:
Concept one
1.
CONSTITUTIONAL UNDERPINNINGS
Concept one, Objective one        1.1
STUDENTS WILL DESCRIBE THE HISTORIC 
                 
INFLUENCES OF IDEAS, E.G., GREEK LAW, MAGNA 
                 
CARTA, IROQUOIS LEAGUE, SOCIAL CONTRACT
               
THEORY, NATURAL RIGHTS PHILOSOPHY, AND 
                 
REPUBLICANISM ON THE CREATION OF EARLY UNITED
                                                                    STATES DOCUMENTS BY UTILIZING AND/OR 
                                                                    INTERPRETING PRIMARY AND SECONDARY SOURCES.
Correlation to course goal
(2, 3, 4, 5, 6, 8, 9)  [NS:  H2.(9-12).19; C13.(9-12).3]             
and Nevada State Standard

Concept one, Objective one,      1.1.A
CULTURAL CONNECTION:  Have students look at the issues 
Suggestion one                                         behind the American Revolution from the British, Native
                                                                    American, African American, Loyalist, and Patriot points-of-
                                                                    view using primary source documents from the ABC-CLIO 

                                                                    social studies databases* at 

                                                                    http://www.socialstudies.abc-clio.com
COMPONENTS OF AN EFFECTIVE LESSON

INTRODUCTION

· Set the stage for the lesson.  Examples of introductory activities may include note-taking, group activities, predicting, etc.

DAILY REVIEWS

· Provide review for short-term memory of recently taught material.

· Provide immediate and meaningful feedback when correcting homework.

· Keep reviews and homework checks brief.

DAILY OBJECTIVE

· State and post the objective(s) before introducing the lesson.

· Have students record the objective(s).

CONCEPT AND SKILL DEVELOPMENT AND APPLICATION

· Teach the big concepts.

· Provide the “why” for rules.

· Link concepts to previously learned material and/or real-world experiences.

· Use a variety of techniques to address student needs, including oral recitation, note-taking, and activities.

· Hold students accountable for taking notes and keeping records.

· Use ongoing, formative assessment to make instructional decisions.

GUIDED / INDEPENDENT / GROUP PRACTICE

· Conduct practice at different times throughout the lesson to help students process information.

· Use a variety of activities and groupings to address student learning needs.

· Structure classroom time for student reflection, inquiry, discovery, discussion, problem-solving, and analysis.

HOMEWORK

· Assign homework that aligns with curriculum objectives and reinforces skills and concepts taught.

· Include a variety of activities and assessment items.

CLOSURE

· Review the skills and/or concepts taught.

· Provide a variety of ways for students to explain what they have learned and how to apply the concepts.

LONG-TERM REVIEW 

· Integrate ongoing, periodic review into lessons to maintain student skills, address deficiencies, build conceptual understanding, and prepare for high stakes tests.

 TEACHER EXPECTANCIES

Success on Success Model
Teach students how to study effectively and efficiently.  Determine if students are visual, auditory, or kinesthetic learners and use instructional strategies that support each of these learning styles.


Student -Teacher Relationships               
Encourage students to learn and to stay in school by communicating positively with them.

Use Simple Straight-Forward
Use simple, straight-forward examples in 

Examples
initial teaching which help students focus on the big idea.

Assessment
Assess the progress of students throughout the lesson, and adapt the lesson according to student performance.  Assessment should be balanced.

Note-Taking
Require and accommodate student note-taking.  Notes include vocabulary, notation, concept development (pictures), pattern development, explanations for “tricks, ” as well as problems.

Vocabulary
Emphasize vocabulary, and require students to use appropriate vocabulary to describe their learning.

Reading
Assign reading for daily lessons, explicitly introduce vocabulary, preview reading, make connections, check for understanding, and provide correction as needed.

Writing
Assign writing that causes students to think, reflect, organize their thoughts, and be able to express their knowledge.

Facts and Procedures
Provide students the “why” for rules and procedures.

Technology Implementation
Demonstrate the use of technology, and require students to use technology to build on concepts and skills.

Problem Solving Process
Model and utilize a variety of problem solving techniques.

Memory Aids
Use devices such as mnemonics, oral classroom recitation, linking, and note-taking.

Questioning Strategies
Incorporate different types of questions into daily lessons that include higher level questioning techniques;  require students to think and discuss their understanding.  Use effective wait time for student responses.  

BLOOM’S TAXONOMY

	TAXONOMY LEVEL
	  OPERATIONAL DEFINITION
	ILLUSTRATIVE

BEHAVIORAL TERMS

	KNOWLEDGE
	· Refers to the ability to remember previously learned material

· Recalls a wide range of material, from specific facts to complete theories

· Brings to mind the appropriate information

· Represents the lower level of learning outcomes in cognitive domain


	Defines, describes, identifies, labels, lists, matches, names, reproduces, states

	COMPREHENSION
	· Refers to the ability to grasp the meaning of material

· Translates material from one form to another (words to numbers); interpret material (explain or summarize)

· Goes one step beyond simple recall


	Converts, explains, extends, generalizes, gives examples, infers, paraphrases, rewrites, summarizes

	APPLICATION
	· Refers to the ability to use learned material in new and concrete situations

· Includes the application of such things as rules, methods, concepts, principles, laws, and theories

· Requires a higher level of understanding than those under comprehension


	Changes, computes, demonstrates, discovers, manipulates, operates, prepares, produces, relates, shows, solves, uses

	ANALYSIS
	· Refers to the ability to break down material into its components so that organizational structures may be understood

· Includes identification of parts, analysis of relationships between parts, and recognition of organizational principles involved

· Represents a higher intellection level than comprehension and application because they require an understanding of both content and structural form of the material


	Breaks down, diagrams, 
differentiated, discriminates, 
distinguishes, outlines, points out, relates, selects, separates, 
sub-divides

	SYNTHESIS
	· Refers to the ability to put parts together to form a new whole

· Involves the production of a unique communication (theme of speech), a plan of operations (research proposal), or set of abstract relations (scheme for classifying information)

· Stresses creative behaviors, major emphasis on formulation of new patterns or structures


	Combines, compiles, composes, creates, devises, designs, generates, modifies, organizes, plans, rearranges, reconstructs, reorganizes, revises, rewrites, writes

	EVALUATION
	· Involves the ability to judge the value of the material (statement, novel, poem, research report) for a given purpose

· Bases judgments on definite criteria such as internal criteria (organization) or external criteria (relevant to the purpose); determines the criteria to be given 

· Ranks highest in the cognitive hierarchy because they contain elements of all of the other categories, plus conscious value judgments based on clearly defined criteria
	Compares, concludes, contrasts, criticizes, describes, discriminates, explains, justifies, interprets, relates, summarizes:  All of the foregoing with supportive evidence


REPRODUCTION OF COPYRIGHTED WORKS BY EDUCATORS

Administrators, teachers, librarians, and other District personnel must comply with the UNITED STATES copyright laws and congressional guidelines.  The following are select provisions from the United States Copyright Office Circular 21, Reproduction of Copyrighted Works by Educators and Librarians.  [Library of Congress, Copyright Office]  The internal numbering/sequence is taken directly from Circular 21.  Administrators, teachers, and librarians should also review the entire text of Circular 21 at http://www.copyright.gov/circs/circ21.pdf.

FAIR USE IN GENERAL

In determining whether the use made of a work in any particular case is a fair use the factors to be considered shall include –

(1) the purpose and character of the use, including whether such use is of a commercial nature or is for nonprofit educational purposes;

(2) the nature of the copyrighted work;

(3) the amount and substantiality of the portion used in relation to the copyrighted work as a whole; and

(4) the effect of the use upon the potential market for or value of the copyrighted work.


BOOKS AND PERIODICALS

Guidelines

I. 
Single Copying for Teachers


A single copy may be made of any of the following by or for a teacher at his or her individual request for his or her scholarly research or use in teaching or preparation to teach a class:

A. A chapter from a book;

B. An article from a periodical or newspaper;

C. A short story, short essay or short poem, whether or not from a collective work;

D. A chart, graph, diagram, drawing, cartoon or picture from a book, periodical, or newspaper;


II. 
Multiple Copies for Classroom Use

Multiple copies (not to exceed in any event more than one copy per pupil in a course) may be made by or for the teacher giving the course for classroom use or discussion; provided that:

A. The copying meets the tests of brevity and spontaneity as defined below; and, 
B. Meets the cumulative effect test as defined below; and, 
C. Each copy includes a notice of copyright

Definitions


Brevity


(i) Poetry: (a) A complete poem if less than 250 words and if printed on not more than two pages or, (b) from a longer poem, an excerpt of not more than 250 words.

(ii) Prose: (a) Either a complete article, story or essay of less than 2, 500 words, or (b) an excerpt from any prose work of not more than 1, 000 words or 10% of the work, whichever is less, but in any event a minimum of 500 words. 
[Each of the numerical limits stated in “i” and “ii” above may be expanded to permit the 
             completion of an unfinished line of a poem or of an unfinished prose paragraph.]

(iii) Illustration: One chart, graph, diagram, drawing, cartoon or picture per book or per periodical issue.

(iv) “Special” works: Certain works in poetry, prose or in “poetic prose” which often combine language with illustrations and which are intended sometimes for children and at other times for a more general audience fall short of 2, 500 words in their entirety. Paragraph “ii” above notwithstanding such “special works” may not be reproduced in their entirety; however, an excerpt comprising not more than two of the published pages of such special work and containing not more than 10% of the words found in the text thereof, may be reproduced.


Spontaneity

(i) The copying is at the instance and inspiration of the individual teacher, and

(ii) The inspiration and decision to use the work and the moment of its use for maximum teaching effectiveness are so close in time that it would be unreasonable to expect a timely reply to a request for permission.


Cumulative Effect


(i) The copying of the material is for only one course in the school in which the copies are made.

(ii) Not more than one short poem, article, story, essay or two excerpts may be copied from the same author, nor more than three from the same collective work or periodical volume during one class term.

(iii) There shall not be more than nine instances of such multiple copying for one course during one class term.


[The limitations stated in “ii” and “iii” above shall not apply to current news periodicals and newspapers and current news sections of other periodicals.]


III. 
Prohibitions as to I and II Above


Notwithstanding any of the above, the following shall be prohibited:

(A) Copying shall not be used to create or to replace or substitute for anthologies, compilations or collective works. Such replacement or substitution may occur whether copies of various works or excerpts there from are accumulated or reproduced and used separately.

(B) There shall be no copying of or from works intended to be “consumable” in the course of study or of teaching. These include workbooks, exercises, standardized tests and test booklets and answer sheets and like consumable material.

(C) Copying shall not:

(a) substitute for the purchase of books, publishers’ reprints or periodicals;

(b) be directed by higher authority;

(c) be repeated with respect to the same item by the same teacher from term to term.

(D) No charge shall be made to the student beyond the actual cost of the photocopying.

MUSIC


A.
Permissible Uses


1. Emergency copying to replace purchased copies which for any reason are not available for an imminent performance provided purchased replacement copies shall be substituted in due course.

2. For academic purposes other than performance, single or multiple copies of excerpts of works may be made, provided that the excerpts do not comprise a part of the whole which would constitute a performable unit such as a section*, movement or aria, but in no case more than 10 percent of the whole work. The number of copies shall not exceed one copy per pupil.**

3. Printed copies which have been purchased may be edited or simplified provided that the fundamental character of the work is not distorted or the lyrics, if any, altered or lyrics added if none exist.

4. A single copy of recordings of performances by students may be made for evaluation or rehearsal purposes and may be retained by the educational institution or individual teacher.

5. A single copy of a sound recording (such as a tape, disc or cassette) of copyrighted music may be made from sound recordings owned by an educational institution or an individual teacher for the purpose of constructing aural exercises or examinations and may be retained by the educational institution or individual teacher. (This pertains only to the copyright of the music itself and not to any copyright which may exist in the sound recording.)


B.
Prohibitions


1. Copying to create or replace or substitute for anthologies, compilations or collective works.

2. Copying of or from works intended to be “consumable” in the course of study or of teaching such as workbooks, exercises, standardized tests and answer sheets and like material.

3. Copying for the purpose of performance, except as in A(1) above.

4. Copying for the purpose of substituting for the purchase of music, except as in A(1) and A(2) above.

5. Copying without inclusion of the copyright notice which appears on the printed copy.


BROADCAST PROGRAMMING

(1) The guidelines were developed to apply only to off-air recording by non-profit educational institutions.

(2) A broadcast program may be recorded off-air simultaneously with broadcast transmission (including simultaneous cable transmission) and retained by a non-profit educational institution for a period not to exceed the first forty-five (45) consecutive calendar days after date of recording. Upon conclusion of such retention period, all off-air recordings must be erased or destroyed immediately. “Broadcast programs” are television programs transmitted by television stations for reception by the general public without charge.

(3) Off-air recordings may be used once by individual teachers in the course of relevant teaching activities, and repeated once only when instructional reinforcement is necessary, in classrooms and similar places devoted to instruction within a single building, cluster, or campus, as well as in the homes of students receiving formalized home instruction, during the first ten (10) consecutive school days in the forty-five (45) day calendar day retention period. “School days” are school session days—not counting weekends, holidays, vacations, examination periods, or other scheduled interruptions—within the forty-five (45) calendar day retention period.
(4) Off-air recordings may be made only at the request of, and used by, individual teachers, and may not be regularly recorded in anticipation of requests. No broadcast program may be recorded off-air more than once at the request of the same teacher, regardless of the number of times the program may be broadcast.

(5) A limited number of copies may be reproduced from each off-air recording to meet the legitimate needs of teachers under these guidelines. Each such additional copy shall be subject to all provisions governing the original recording.

(6) After the first ten (10) consecutive school days, off-air recording may be used up to the end of the forty-five (45) calendar day retention period only for teacher evaluation purposes, i.e., to determine whether or not to include the broadcast program in the teaching curriculum, and may not be used in the recording institution for student exhibition or any other non-evaluation purpose without authorization.

(7) Off-air recordings need not be used in their entirety, but the recorded programs may not be altered from their original content. Off-air recordings may not be physically or electronically combined or merged to constitute teaching anthologies or compilations.

(8) All copies of off-air recordings must include the copyright notice on the broadcast program as recorded.

(9) Educational institutions are expected to establish appropriate control procedures to maintain the integrity of these guidelines.

GRADUATE PROFILE CORRELATIONS

GOALS FOR CLARK COUNTY SCHOOL DISTRICT INSTRUCTION

The following goals represent learning outcomes expected in all courses for all Clark County School District students.  These goals will be integrated in context with instruction within each content area in order for students to understand and apply the fundamentals of English, mathematics, science, civics and government, history, geography economics, arts, and health fitness.

1.
COMMUNICATION


READING
The student will locate, comprehend, and interpret written information.  This will include, but not be limited to books, papers, manuals, graphs, and schedules.


WRITING
The student will organize, compose, proof, and edit written materials appropriate to the course.


SPEAKING
The student will organize, compose, and present material orally.


LISTENING
The student will receive, interpret, and respond to oral communications, taking into account both verbal and nonverbal cues.

2.
RESOURCES/INFORMATION
The student will acquire, organize, interpret, and process information to make the maximum use of time, money, material, and personnel resources.

3.
SYSTEMS/TECHNOLOGY
The student will use appropriate technology to function effectively in various organizational systems.

4.
INTERPERSONAL SKILLS
The student will demonstrate effective interpersonal skills by cooperating in team situations; asserting leadership when appropriate; negotiating differences and appreciating diversity; and being willing to share skills, knowledge, and material with peers.

5.
PROBLEM SOLVING
The student will use analytical, logical, and creative thinking skills to solve problems, make decisions, make reasonable judgments, and generate new ideas.

6.
PERSONAL INVENTORY
The student will evaluate career choices and long-term options based on personal criteria.


WHERE AM I?
The student will assess his/her existing interests, aptitudes, knowledge, and skills.  Personal qualities such as self-confidence, responsibility, integrity, and honesty will be a part of the self-assessment.


WHERE DO I WANT TO GO?
The student will explore a wide array of career options at all levels to formulate long-term goals.


HOW DO I GET THERE?
The student will interrelate his/her present status with personal long-term goals to determine the best course of action to achieve the long-term goals.

GRADUATE PROFILE SYLLABUS CORRELATION

U.S. GOVERNMENT – 7050

The following correlation shows a sampling of objectives that meet the various goals of the Graduate Profile.

GRADUATE PROFILE GOAL
SYLLABUS OBJECTIVE MEETING THE GOAL

1.
COMMUNICATION
1.5, 3.5, 9.13




2.
RESOURCES/INFORMATION
          9.11, 9.18
3.
SYSTEMS/TECHNOLOGY

5.5, 7.8






4.
INTERPERSONAL SKILLS
          6.2, 7.11






5.
PROBLEM SOLVING
          7.10





6.
PERSONAL INVENTORY
          8.5, 9.10
The above listing is not intended to be an exhaustive correlation for every objective within the syllabus.  There are many other objectives within the syllabus that fulfill one or more of the Graduate Profile Goals.  In addition to the specific objective correlations, the Graduate Profile Goals can be met through using a variety of teaching strategies that reinforce communication skills, encourage the gathering and utilization of resources and information, require the use of various systems and technologies, and enhance the development of interpersonal skills and problem-solving skills.  Personal inventories should be an integral aspect of the teaching strategies regularly employed by the teacher.
U.S. GOVERNMENT – 7050 

Course Scope: 

This one-year course is a study of United States federal, state, local, and tribal governments evaluating the impact of political foundations, structures, processes, and institutions. Students apply constitutional principles to assess the growth and development of the United States government and political system. Instructional practices incorporate integration of diversity awareness including appreciation of all cultures and their important contributions to society. The appropriate use of technology is an integral part of this course. This course fulfills the United States Government credit required for high school graduation. 

Course Goals: 

1. To explain in terms of concepts the components of the legislative, executive, and judicial branches of the national, state, local, and tribal governments. [NS:  C14.0]

2. To evaluate the contributions made by the founding fathers and other political philosophers toward establishing the basic principles of American democracy. [NS:  H3.0, C13.0, C14.0]


3. To analyze the sources of public authority and political power and the manner in which the two relate to individual civil rights and liberties. [NS:  H2.0, H3.0, E9.0, C13.0, C14.0, C16.0]


4. To assess the relationship between political beliefs and voter behavior of individuals in a democratic society. [NS:  H3.0, C13.0, C15.0]


5. To synthesize the concepts of political parties, the media, and interest groups and their impact on the American political system. [NS:  H1.0, H2.0, H3.0, C13.0, C15.0]


6. To critique the growth and development of American bureaucracy created to ensure the stability of the nation’s social, economic, environmental, and political institutions.
[NS:  H2.0, G8.0, E9.0, E10.0, E11.0, C14.0, C15.0]


7. To investigate public policy networks that influence domestic and foreign agendas.
[NS:  H4.0, G8.0, E9.0, E10.0, E11.0, E12.0, C14.0, C15.0, C16.0]


8. To identify the causes and effects of the major political and economic systems of the world.
[NS:  H1.0, H2.0, H3.0, G5.0, G6.0, G7.0, G8.0, E9.0, E10.0, E11.0, E12.0, C16.0]


9. To apply the content literacy skills necessary to analyze historical documents, artifacts, and concepts. [NS:  H1.0, H2.0, H3.0, H4.0, G5.0, G6.0, G7.0, G8.0, E9.0, E10.0, E11.0, E12.0, C13.0, C14.0, C15.0, C16.0]


10. To use information, media, and technology literacy skills necessary to research, communicate, and demonstrate critical thinking. [NS:  H1.0, H2.0, H3.0, H4.0, G5.0, G6.0, G7.0, G8.0, E9.0, E10.0, E11.0, E12.0, C13.0, C14.0, C15.0, C16.0]


Approved May 1976, revised May 2001, May 2009.

SOCIAL STUDIES BENCHMARKS
U.S. GOVERNMENT – 7050 

QUARTER 1
	Content - Topics
	Syllabus Objectives
	State Standards/Benchmarks

	Constitutional Underpinnings


	1.1, 1.2, 1.3, 1.4, 1.5, 1.6, 1.7, 1.8, 1.9, 1.10, 1.11, 1.12
	H2.(9-12).1, H2.(9-12).19, C13

	
	
	

	Federalism
	2.1, 2.2, 2.3, 2.4, 2.5, 2.6
	C14.(9-12).1-3,C14.(9-12).5

	
	
	

	Civil Rights and Civil Liberties
	3.1, 3.2, 3.3, 3.4, 3.5, 3.6
	H3, C13.(9-12).5-6, C14.(9-12).12

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


SOCIAL STUDIES BENCHMARKS

U.S. GOVERNMENT – 7050 

QUARTER 2
	Content - Topics
	Syllabus Objectives
	State Standards/Benchmarks

	Political Beliefs and Behaviors
	4.1, 4.2, 4.3, 4.4, 4.5, 4.6
	C13.(9-12).3-4, C13.(9-12).6-9, C15.(9-12).1-3, C15.(9-12).6

	
	
	

	Political Parties, Interest Groups, and Mass Media
	5.1, 5.2, 5.3, 5.4, 5.5, 5.6, 5.7, 5.8, 5.9, 5.10, 5.11
	H3.(9-12).13, C15.(9-12).1-6

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


SOCIAL STUDIES BENCHMARKS

U.S. GOVERNMENT – 7050 

QUARTER 3
	Content - Topics
	 Syllabus Objectives
	State Standards/Benchmarks

	Institutions of National Government
	6.1, 6.2, 6.3, 6.4, 6.5
	C14.(9-12).6, C14.(9-12).9-12


	Public Policy
	7.1, 7.2, 7.3, 7.4, 7.5, 7.6, 7.7, 7.8, 7.9, 7.10, 7.11, 7.12
	H4.(9-12).7, G5.(9-12).1-2, G5.(9-12).8, 
G7.(9-12).1, E10.(9-12).3, E10.(9-12).6-9, 
E10.(9-12).15, E11.(9-12).6, E11.(9-12).9, 
E12.(9-12).3-4, C13.(9-12).1-2, C13.(9-12).6, 
C14.(9-12).1-3, C14.(9-12).11, C15.(9-12).6, 
C16.(9-12).2-4

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


SOCIAL STUDIES BENCHMARKS

U.S. GOVERNMENT – 7050 

QUARTER 4
	Content - Topics
	Syllabus Objectives
	State Standards/Benchmarks

	State and Local Government
	8.1, 8.2, 8.3, 8.4, 8.5, 8.6, 8.7, 8.8, 8.9


	C13.(9-12).1-4, C13.(9-12).8, C14.(9-12).7-9, 

C14.(9-12).13

	
	
	

	Comparative Political and Economic Systems
	9.1, 9.2, 9.3, 9.4, 9.5, 9.6, 9.7, 9.8, 9.9, 9.10, 9.11, 9.12, 9.13, 9.14, 9.15, 9.16, 9.17, 9.18, 9.19, 9.20, 9.21, 9.22
	H4.(9-12).9, H1.(9-12).16, H4.(9-12).10, 
H4.(9-12).24, G5.(9-12).1-2, G5.(9-12).8, E9, E10, 
E11, E12, C13.(9-12).2, C13.(9-12).6, C16. (9-12).1, 
C16.(9-12).4

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


COURSE STRUCTURE

U.S. GOVERNMENT – 7050

CONTENT TOPICS


                OBJECTIVES


1.
CONSTITUTIONAL UNDERPINNINGS
1.1
-
1.12

2.
FEDERALISM
2.1
-
2.6


3.
CIVIL RIGHTS AND CIVIL LIBERTIES
3.1
-
3.6


4.
POLITICAL BELIEFS AND BEHAVIORS
4.1
-
4.6

5.
POLITICAL PARTIES, INTEREST GROUPS,
5.1
-
5.11


AND MASS MEDIA

6.
INSTITUTIONS OF NATIONAL GOVERNMENT
6.1
-
6.5

7.
PUBLIC POLICY
7.1
-
7.12


8.
STATE AND LOCAL GOVERNMENT
8.1
-
8.9


9.
COMPARATIVE POLITICAL AND ECONOMIC
9.1
-
9.22



SYSTEMS


1.             CONSTITUTIONAL UNDERPINNINGS
1.1 STUDENTS WILL DESCRIBE THE HISTORIC INFLUENCES OF IDEAS, E.G., GREEK LAW, MAGNA CARTA, IROQUOIS LEAGUE, SOCIAL CONTRACT THEORY, NATURAL RIGHTS PHILOSOPHY, AND REPUBLICANISM ON THE CREATION OF EARLY UNITED STATES DOCUMENTS BY UTILIZING AND/OR INTERPRETING PRIMARY AND SECONDARY SOURCES. 
(2, 3, 4, 5, 6, 8, 9)  [NS:  H2.(9-12).19; C13.(9-12).3]


1.1.A
CULTURAL CONNECTION:  Students will look at the philosophical ideas behind the American Revolution from the British, Native American, African American, Loyalist, and Patriot points-of-view using primary source documents from the ABC-CLIO social studies databases*.
1.1.B
SUGGESTION:  Students will collaborate effectively as a member of a group to establish a 

government on a deserted island by examining primary and secondary source documents from Greek and Roman Law, the Social Contract Theory, Natural Rights Philosophy, and Classical Republicanism. Students will create a presentation that includes the following:

a. Statement of independence

b. Type of government

c. Name of island

d. Name of leaders, title(s), how they are elected

e. Five rules or laws and the process for creation

f. Process for enforcing rules

g. Bill of Rights

h. Flag or symbol

i. Summary including the impact of the natural rights philosophy on their island government

1.1.C
SUGGESTION:  Students will complete lessons one, two, and three from We the People: The Citizen and The Constitution curriculum by interpreting documents that demonstrate the Natural Rights Philosophy and Classical Republicanism.

1.2 STUDENTS WILL ANALYZE THE MAJOR HISTORICAL EVENTS, DOCUMENTS, AND PEOPLE THAT INFLUENCED THE CREATION OF THE UNITED STATES CONSTITUTION, INCLUDING ENGLISH LAW, JUDEO-CHRISTIAN BELIEFS, THE REVOLUTIONARY WAR, AND THE ARTICLES OF CONFEDERATION BY SEEKING INFORMATION FROM VARIED SOURCES TO DEVELOP INFORMED OPINIONS.
(2, 3, 4, 5, 8, 9, 10)  [NS:  H2.(9-12).1; C13.(9-12).2]


1.2.A
SUGGESTION:  Using primary source documents obtained from the National Archives at http://www.archives.gov/education/ students will complete an Admit Slip* at the beginning of class to activate prior knowledge about the creation of the United States Constitution. Students will evaluate the documents or photos, generate questions and/or details about the documents, and make predictions about what will be learned in class using Analyzing Primary Sources*.
1.2.B
SUGGESTION:  Using primary source documents students will analyze the role of the following documents in the development of the United States Constitution.

a. Magna Carta

b. English Bill of Rights
c. English Petition of Right
1.2.C
SUGGESTION:  Students will summarize the philosophical contributions to the United States Constitution of writers from the Classical Age and the Age of Enlightenment by having the students Design A Test*.


Examples:

a. Aristotle

b. Montesquieu

c. Hobbes

d. Locke
e. Mills
1.2.D
SUGGESTION:  Using the information from lesson five of We the People: The Citizen and the Constitution curriculum, students will create a documentary depicting the organization of colonial governments, and the basic rights of Americans during the times. 

1.2.E
SUGGESTION:  Using information from lesson six of We the People:  The Citizen and the Constitution, students will create a timeline of the major British policies toward the 

colonies and the colonial response. 

1.2.F
SUGGESTION:  Using the Declaration of Independence, students will analyze the grievances of the colonists and their arguments for declaring independence.

1.2.G
SUGGESTION:  Students will analyze a copy of the Nevada state Bill of Rights and compare it
 to the Virginia Declaration of Rights and to the United States Bill of Rights. Students will evaluate the documents for similarities and differences, as well as examples of natural rights philosophy and classical republicanism.

1.2.H
SUGGESTION:  Students will identify the weaknesses in the Articles of Confederation, explain the reasoning behind the article, and describe how it was addressed in the United States Constitution.

1.3 STUDENTS WILL EXPLAIN THE CONCEPT OF THE RULE OF LAW IN THE ESTABLISHMENT OF THE UNITED STATES CONSTITUTION BY APPLYING WRITING STRATEGIES.
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).1]
1.3.A
SUGGESTION:  Using a graphic organizer and information from lesson seven of We the People: The Citizen and the Constitution, students will evaluate the United States Constitution for examples of the following:

a. Fundamental rights

b. Rule of law

c. Representative government and the right to vote

d. Separation of powers

1.3.B
SUGGESTION:  Students will write a informative newspaper article, using their personal knowledge as well as information gleaned from the media, to address the following questions regarding the Rule of Law:

a. How do our national, state, or local governments establish laws and how do they publicize those laws?

b. How would you describe “settled law” and why is it important that laws be settled?

c. Why must judges be “indifferent,” or impartial and settle differences according to law and not according to their own beliefs or wishes?

d. In what ways should government exercise its power to carry out its decisions?


1.4 STUDENTS WILL COMPARE AND CONTRAST THE COMPROMISES MADE DURING THE CONSTITUTIONAL CONVENTION BY APPLYING WRITING STRATEGIES.
(2, 3, 4, 5, 9, 10)  [NS:  C13]

1.4.A
SUGGESTION:  Using information from lessons nine and ten of We the People:  The 

Citizen and the Constitution, students will analyze the Virginia and New Jersey Plans and write a summary that describes the various compromises that took place at the Constitutional Convention. 

1.4.B
SUGGESTION:  Students will assume roles of delegates at the Constitutional Convention, formulate a constitution, and compare their modern draft against the multiple perspectives that were present at the creation of the United States Constitution.
1.5 STUDENTS WILL SUMMARIZE AND EVALUATE THE ARGUMENTS MADE DURING THE RATIFICATION OF THE UNITED STATES CONSTITUTION BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.   
(2, 3, 4, 5, 9, 10)  [NS:  C13]

1.5.A
SUGGESTION:  Using Multiple Sources-Multiple Perspectives*, students will summarize information obtained from lessons 12, 13, and 14 of We the People: The Citizen and the Constitution, and evaluate the arguments of the Federalists and Anti-Federalists. Students will engage in a debate over the inclusion of the Bill of Rights.

2. FEDERALISM

2.1 STUDENTS WILL EXTRACT THE SIGNIFICANT IDEAS [DELEGATED, IMPLIED,
          RESERVED, AND CONCURRENT POWERS] FROM THE UNITED STATES     
          CONSTITUTIONAL PROVISIONS FOR DIVISION OF POWERS BETWEEN THE NATIONAL
          AND STATE GOVERNMENTS BY UTILIZING TEXT READING STRATEGIES.
          (1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).1]

2.1.A
SUGGESTION:  Students will identify and evaluate the provisions of the United States Constitution that address Federalism by summarizing the main ideas of the following constitutional provisions.

Example:

	PROVISION
	LOCATION
	EXPLANATION

	Enumerated Powers
	Article 1, sec. 8, cl. 1-17
	

	Implied Powers
	Article 1, sec. 8, cl. 18
	

	Denied Powers
	Article 1, sec. 8-9
	

	Taxing Power
	Article 1, sec. 8, cl. 1
	

	Commerce Power
	Article 1, sec. 8, cl. 3
	

	General Welfare Power
	Article 1, sec. 8, cl. 1
	

	Full Faith and Credit

Privileges and Immunities
	Article 4, sec. 1-2
	

	Supremacy Power
	Article 6
	

	Reserved Powers
	Amendment 10
	


2.2           STUDENTS WILL ANALYZE AND GIVE EXAMPLES OF THE EXPANSION OF THE NATIONAL GOVERNMENT THROUGH THE APPLICATION OF ENUMERATED POWERS AND IMPLIED POWERS BY APPLYING WRITING STRATEGIES. 
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).2]
2.2.A
SUGGESTION:  Using newspapers and magazines, students will investigate contemporary 
examples of Congress using their enumerated and/or implied powers. Using a T-Chart*, students will summarize how these actions have expanded the power of the federal government.


2.2.B
SUGGESTION:  Students will research the following topics and use a blog, wiki, webquest, PowerPoint, or podcast* to collaborate and discuss with peers about contemporary examples of federalism and their impact on states’ rights.

a. Teenage driving laws

b. Immigration restrictions

c. Healthcare

2.2.C
SUGGESTION:  Using information from lesson 26 of We the People: The Citizen and the Constitution, students will interview a school administrator to compile a list of federal and state education programs and explain how they impact their own education.

2.3        
STUDENTS WILL COMPARE AND CONTRAST THE STRUCTURE OF THE NEVADA CONSTITUTION AND UNITED STATES CONSTITUTION BY UTILIZING AND/OR INTERPRETING PRIMARY AND SECONDARY SOURCES.
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).3]
2.3.A
SUGGESTION:  Using Comparing Texts*, students will compare and contrast the primary source documents of the Nevada and United States Constitutions. Students will identify examples of fundamental rights, rule of law, representative government, voting rights, and separation of powers.

2.4        
STUDENTS WILL USE EXAMPLES TO ILLUSTRATE THE SUPREMACY CLAUSE IN DEFINING THE RELATIONSHIP BETWEEN STATE AND NATIONAL GOVERNMENTS BY CONDUCTING RESEARCH.
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).4]
2.4.A
SUGGESTION: Students will conduct research on the following topics and determine whether  state or federal government has the right to legislate policy:

a. Marriage 

b. Education
c. Healthcare
d. Drugs
e. Guns

2.5
STUDENTS WILL ILLUSTRATE THE CONCEPT OF FEDERALISM BY PROVIDING CONTEMPORARY EXAMPLES.

(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).4]
2.5.A
SUGGESTION:  Students will conduct research on the following Supreme Court cases and 

provide a written summary on the impact of the Supremacy and Necessary and Proper Clauses on states’ rights.

a. McCulloch v. Maryland (1819)

b. Gibbons v. Ogden (1824)

c. Texas v. White (1868)

d. United States v. Darby (1941)

e. Heart of Atlanta Motel, Inc. v. United States (1964)

f. South Dakota v. Dole (1987)

g. United States v. Lopez (1995)

h. United States v. Morrison (2000)
2.6 STUDENTS WILL DESCRIBE THE UNIQUE ROLE OF TRIBAL AND TERRITORIAL
          GOVERNMENTS IN THE UNITED STATES BY APPLYING WRITING STRATEGIES.

(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).5]
2.6.A CULTURAL CONNECTION:  Using the Resource Database at www.nativeweb.org, students
    will create an annotated timeline* of United States federal policy towards Native American 
    tribes.
2.6.B CULTURAL CONNECTION: Using Multiple Sources-Multiple Perspectives*, students will
    research the impact of the Indian boarding schools on the relationship between tribal
    governments and the federal government.

3. CIVIL RIGHTS AND CIVIL LIBERTIES
3.1 STUDENTS WILL ANALYZE THE UNITED STATES CONSTITUTION AND ITS 

AMENDMENTS IN PROTECTING INDIVIDUAL RIGHTS, INCLUDING THE FOURTEENTH 

AMENDMENT’S PROVISIONS FOR DUE PROCESS AND EQUAL PROTECTION OF 

INDIVIDUAL RIGHTS THROUGH THE EXAMINATION OF LANDMARK CASES BY  
                CONDUCTING RESEARCH.
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).5]
3.1.A
SUGGESTION:  Students will research court cases which deal with due process and selective incorporation, and create a product that depicts protected rights of individuals.

Examples:

a. Gideon v. Wainright

b. Miranda v. Arizona

c. Sheppard v. Maxwell

d. In re Gault

e. Brown v. Board of Education

3.1.B
CULTURAL CONNECTION:  Students will conduct research and complete the following chart, identifying examples of violations of the Fourteenth Amendment Equal Protection Clause.


Example:

	Discrimination Situation
	Discrimination on the Basis of?
	Violation of the EP Clause? Explanation

	1. Most fast-food restaurants are robbed during closing hours. Frank’s Fast Foot Long Dogs enacts a policy that does not allow women to work the closing shift.
	
	

	2. American Airlines has overbooked a flight on which you are a first-class passenger. One of the overbooked first-class passengers is athlete Tony Romo. You are required to give up your seat to him and ride in the coach section.
	
	


	Discrimination Situation
	Discrimination on the Basis of?
	Violation of the EP Clause? Explanation

	3. The state passes a new income tax law. It states that the more money an individual makes, the more they are required to pay in taxes.
	
	

	4. A maximum security prison in the state does not allow for female prison guards in its employ.
	
	

	5. The federal government requires that ten percent of all small business grants be set aside for minority business owners.
	
	

	6. A manufacturer of flashlight batteries will not allow women to work in a particular part of the battery factory. Researchers have told them that fetus exposure to lead is potentially harmful to pregnant women.
	
	

	7. A prospective employee is denied a job as a customer sales representative because she speaks with a “heavy Russian accent and customers may have difficulty understanding you.”
	
	

	8. Recently, the state government enacted a statute that requires all motorcyclists to wear protective helmets.
	
	


3.1.C
SUGGESTION:  Using information from lesson 18 of We the People: The Citizen and the Constitution curriculum, students will summarize the concepts of procedural and substantive due process through the use of an Exit Slip*. 

3.1.D
SUGGESTION:  Using the information from lesson 19 of We the People: The Citizen and the Constitution curriculum, students will summarize the impact of the Equal Protection Clause, and explain the role of the Supreme Court in protecting individuals from unfair treatment by the government.
3.2 STUDENTS WILL DESCRIBE KEY EVENTS WHICH PLAYED A MAJOR ROLE IN THE 
          STRUGGLE FOR THE EXPANSION OF AFRICAN AMERICAN RIGHTS DURING THE LATE
          19TH AND EARLY 20TH CENTURIES BY UTILIZING TECHNOLOGY RESOURCES. 
(2, 3, 4, 5, 8, 9, 10)  [NS:  H3.(9-12).1, H3.(9-12).6]
3.2.A
SUGGESTION:  Students will evaluate the impact of the Civil War Amendments using the following chart and information obtained from the ABC-CLIO Social Studies databases*.
Example:

	Amendment
	Purpose
	Effect

	Thirteenth
	
	

	Amendment
	Purpose
	Effect

	Fourteenth
	
	

	Fifteenth
	
	


3.2.B    
CULTURAL CONNECTION:  Students will analyze the impact of the Dred Scott and Plessy v. Ferguson court cases by creating a PowerPoint that describes their impact on African- Americans. 

3.2.C
CULTURAL CONNECTION:  Using primary source documents and Multiple Sources-Multiple Perspectives*, students will evaluate the impact of the Black Codes and Jim Crow Laws on African-Americans living in the South. Students will summarize their findings by creating a digital essay.

3.2.D

CULTURAL CONNECTION:  Students will take one of the following literacy tests and discuss the fairness of such exams on African-American voter registration:

a. Louisiana:  http://www.odonnellsclassroom.com/homework/PDF/Louisiana%20literacy%20test.pdf
b. Alabama:  

       http://www.civicallyspeaking.org/literacy.pdf
3.2.E
SUGGESTION:  Using information from lesson 20 of We the People: The Citizen and the Constitution, students will create an annotated timeline* that traces the evolution and expansion of voting rights in the United States.
3.3 STUDENTS WILL IDENTIFY, DESCRIBE, AND DISCUSS THE MAJOR ISSUES, EVENTS, AND PEOPLE OF MINORITY RIGHTS MOVEMENTS, E.G., CIVIL RIGHTS ACT OF 1964, BLACK POWER MOVEMENT, UNITED FARM WORKERS, AMERICAN INDIAN MOVEMENT, VIVA LA RAZA, AND WOMEN’S RIGHTS MOVEMENT, INCLUDING THE IMPACT THESE EVENTS HAD ON LOCAL, STATE, AND NATIONAL GOVERNMENTS BY CONDUCTING RESEARCH.
(2, 3, 4, 5, 8, 9, 10)  [NS:  H3.(9-12).7, H3.(9-12).9]
3.3.A
CULTURAL CONNECTION:  Students will conduct research by gathering, organizing, and evaluating the credibility and bias of information from a variety of sources on the following topics:

a. Martin Luther King

b. Malcom X

c. Civil Rights Act of 1964

d. Voting Rights Act of 1965

e. Civil Disobedience

f. Freedom Summer

g. Affirmative Action

h. De facto Discrimination

i. De jure Discrimination

3.3.B

CULTURAL CONNECTION:  Students will evaluate primary and secondary source documents from the following civil rights movements and share their findings with the class through the use of a blog, wiki, podcast, or PowerPoint*:

a. Women

b. Hispanics

c. Native Americans

d. Americans with Disabilities

3.3.C
CULTURAL CONNECTION:  Students will conduct research on a contemporary issue concerning equal protections and write an editorial justifying their position on the selected issue.

3.4 STUDENTS WILL ANALYZE HOW MUSIC, ART, AND LITERATURE REFLECTED THE SOCIAL AND POLITICAL CHANGES OF THE 1960S BY UTILIZING TECHNOLOGY RESOURCES.
(2, 3, 4, 5, 8, 9, 10)  [NS:  H3]

3.4.A
CULTURAL CONNECTION:  By collaborating with peers, students will create a PowerPoint* presentation on a song that has a political or social message from the 1960s. Students will provide the following information:

a. Name of the musician or band

b. Song title, album name, and lyrics

c. Explain the message of the song

d. Pictures from the time period that support the message
3.5 STUDENTS WILL EXAMINE THE RIGHTS OF CITIZENS AND HOW THESE RIGHTS ARE PROTECTED AND RESTRICTED INCLUDING FEDERAL AND STATE CONSUMER PROTECTION LAWS, REGULATIONS OF FINANCIAL INSTITUTIONS TO PROTECT INVESTORS, BORROWERS’ RIGHTS ON CREDIT REPORTS, AND FEDERAL AND STATE CREDIT PROTECTION LAWS BY APPLYING WRITING STRATEGIES.
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).6]  (SB 317)
3.5.A
SUGGESTION:  Using lessons 33 and 34 from We the People: The Citizen and the Constitution, students will identify citizen responsibilities that are necessary if those
citizens are to have rights protected by the United States Constitution (of the right to religious freedom, but the responsibility to not impose religion on anyone else) by writing commentary on a Table Talk Blog*.
3.5.B
SUGGESTION:  Using the lessons from Unit Five of We the People: The Citizen and the Constitution curriculum, students will evaluate the impact of the Bill of Rights and the balance between individual rights and protecting the common good by working in small groups to examine the First, Fourth, Fifth, Sixth, Seventh or Eighth amendments. Students will collaborate and record their findings by identifying whether the rights protected are:

a. Held by individuals, classes or categories of individuals, or institutions

b. Personal, economic, or political rights

c. Positive or negative rights

3.5.C
SUGGESTION:  In small groups, students will evaluate hypothetical situations regarding freedom of religion and public schools to determine whether or not the Establishment Clause or Free Exercise Clause has been violated.


Example:

Have students respond to each of the hypothetical situations below regarding religion and public schools. In your groups determine whether or not the Establishment Clause or Free Exercise Clause has been violated. Explain your answers thoroughly by properly applying the law. Use the following website from the United States Department of Education for supporting information:

http://www.ed.gov/policy/gen/guid/religionandschools/prayer_guidance.html

1. Wanting all of the students to do well on the AP Government Civil Liberties Exam, Mr. Smith requires his students to bow their heads and pray for “Divine guidance” during the testing period.
2. Coach Jones joins in as the captain of the football team leads them in prayer just before kickoff.

3. Students in the Contemporary Issues class are assigned a paper on the issue of the right to die and assisted suicide. One of the questions to be answered in the paper is, “What position does your religion take on this issue?”
4. After the reading of the school announcements, the teacher asks if anyone has any other important announcements to make. A student rises and says that her church youth group will be holding a retreat at Six Flags over Texas this weekend. Several questions about the trip are asked by other students and the teacher allows the details and explanations to continue.
5. In an effort to curb absenteeism from school as a result of the various religious holiday observances, the school arranges for clergymen from all types of religious affiliations to come directly to the school during the lunch period and provide religious services. School attendance rates climb significantly.
6. During the winter season, Smart High School Student Council decides that it will decorate the halls to make the school look more festive. In several of the hallways nativity scenes and the Star of David can be seen near Santa Claus, reindeer, and snowmen decorations.
3.5.D
SUGGESTION:  Using a Table Top Blog*, students will evaluate the following court cases to 

determine restrictions on Freedom of Speech and Assembly.


Example:

Below are actual cases heard by the United States Supreme Court involving Freedom of Speech and Assembly. Determine whether or not the Court upheld the restriction. Thoroughly explain your answers by applying the law.

	FACT PATTERN
	UPHELD?- YES/NO
	LEGAL REASONING

	A law makes it a crime for a person to use speech that “in any manner” interrupts a police officer in the performance of their duty.
	
	

	A law allows a city official to charge up to $1000 for a parade permit depending upon expenses the city will incur by allowing a demonstration. 
	
	

	A city ordinance prohibits any type of sounds over a certain decibel level.
	
	


	FACT PATTERN

	UPHELD?- YES/NO
	LEGAL REASONING

	The state passes a law compelling students to recite the Pledge of Allegiance in order to promote good citizenship.
	
	

	The federal government prohibits the burning of any military draft card.
	
	

	The state passes a law allowing for prison officials to open and inspect inmates’ mail.
	
	


3.5.E
SUGGESTION:  Students will choose the five most important guarantees listed in the
Bill of Rights and write a persuasive essay defending their positions to the class.
3.5.F
SUGGESTION:  Using a Compare/Contrast Y-Chart*, students will analyze the similarities and differences between federal and state consumer protection laws.

3.5.G
SUGGESTION:  Using Writing to Learn*, students will examine how federal and state credit protection laws protect an individuals right to privacy. Students will examine the components of a credit report and how they can be used to prevent identity theft.

3.6 STUDENTS WILL ANALYZE THE POWER OF JUDICIAL REVIEW AND SUMMARIZE THE IMPACT OF THE FEDERAL COURT SYSTEM ON CIVIL RIGHTS AND CIVIL LIBERTIES BY APPLYING WRITING STRATEGIES.
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).12]

3.6.A
SUGGESTION:  Students will discuss current events involving contemporary Supreme Court cases using a blog* or discussion board.
3.6.B
SUGGESTION:  Using information obtained from lesson 15 of We the People: The Citizen and the Constitution, students will trace the development of judicial review and explain the 

difference between judicial activism and judicial restraint by creating an annotated timeline of landmark cases.

3.6.C
SUGGESTION:  Students will generate questions to evaluate the following court cases to determine the impact of judicial review on civil rights and civil liberties:

a. Furman v. Georgia

b. Engel v. Vitale

c. New Jersey v. T.L.O.

d. Roe v. Wade

e. Wisconsin v. Yoder

f. Bethel School District v. Fraser

g. Gideon v. Wainwright

h. Texas v. Johnson

i. Miranda v. Arizona

j. Mapp v. Ohio

4.
POLITICAL BELIEFS AND BEHAVIORS
4.1

STUDENTS WILL EXPLAIN THAT CITIZENS HOLD A VARIETY OF BELIEFS ABOUT POLITICS, GOVERNMENT LEADERS, THEIR STATES AND THE UNITED STATES POLITICAL SYSTEM BY SEEKING INFORMATION FROM VARIED SOURCES TO DEVELOP INFORMED OPINIONS.
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).6-9]

4.1.A
SUGGESTION:  Students will evaluate three to five issues at www.pollingreport.com in order to 


examine the multiple beliefs held by citizens.

4.2

STUDENTS WILL UNDERSTAND THE IMPORTANCE OF PUBLIC OPINION, BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).3, C15.(9-12).6]


4.2.A
CULTURAL CONNECTION:  Using the ABC CLIO databases*, students will compare and contrast primary and secondary sources from Holocaust survivors and Japanese Americans interned during World War II using Comparing Texts*.
4.2.B
CULTURAL CONNECTION:  Students will create a list of issues that they are interested in, write one sentence about each issue, and compare their answers with their classmates. Students will determine the impact of their family, school, peer group, opinion leader, event, or mass media on the opinion and create a chart that explains the impact.

4.3 STUDENTS WILL DESCRIBE HOW BELIEFS ARE FORMED, THE PROCESSES BY WHICH
THEY ARE TRANSMITTED, AND HOW THEY EVOLVED BY APPLYING WRITING STRATEGIES. 
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).7]
4.3.A
CULTURAL CONNECTION:  Using Writing to Learn*, students will assess the impact of income, occupation, education, gender, age, religion, and ethnic background on political efficacy and voter behavior by evaluating voter demographics from the most recent presidential election.

4.4 STUDENTS WILL DISCUSS THE ROLE PLAYED BY FAMILIES, THE MEDIA, AND THE 
EDUCATION SYSTEM IN AN INDIVIDUAL’S POLITICAL SOCIALIZATION THROUGH ANALYSIS OF MESSAGES IN THE MEDIA TO DETECT PROPAGANDA AND BIAS BY CONDUCTING RESEARCH. 
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).3-4]
4.4.A
SUGGESTION:  Students will complete the following chart to evaluate the factors that 


have impacted their political socialization.

Example:

	Agent
	Impact on Individual Socialization

	Family
	

	Education
	

	Religion
	

	Peers
	

	Media
	

	Secondary Groups
	

	Socio-Economic Status
	

	Race, Gender, and Ethnicity
	

	Region
	

	Events
	


4.5 STUDENTS WILL BE ABLE TO COMPARE AND CONTRAST VARIOUS FORMS OF 

POLITICAL PARTICIPATION, INCLUDING TRADITIONAL VOTING BEHAVIOR BY 
PRESENTING INFORMATION ORALLY, IN WRITING, AND/OR THROUGH TECHNOLOGY PRESENTATIONS.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1-2]
4.5.A
SUGGESTION:  Students will analyze local voter turnout demographics, review the 

causes for low voter turnout, and determine how they might apply to various groups in the community. Through the use of a blog, wiki, PowerPoint, digital essay, or podcast*, the students will prepare a proposal describing three tactics they would use to increase voter turnout at the next election.

4.6 STUDENTS WILL ANALYZE AND DISCUSS UNITED STATES DEMOGRAPHIC 

CHARACTERISTICS WHEN EVALUATING POLITICAL BEHAVIOR BY UTILIZING AND/OR

CREATING MAPS, GRAPHS, AND DIAGRAMS.
(4, 5, 6, 7, 8, 9, 10)  [NS:  G5.(9-12).1-2, G5.(9-12).8; C15.(9-12).1-2]
4.6.A
CULTURAL CONNECTION:  Students will access the following website http://www.cnn.com/ELECTION/2008/results/polls/, evaluate demographic characteristics 


of the most recent Presidential election, and reflect their findings on a political map of the United States.

5.              POLITICAL PARTIES, INTEREST GROUPS, AND MASS MEDIA
5.1

STUDENTS WILL COMPARE AND CONTRAST POLITICAL PARTIES’ HISTORICAL EVOLUTION AND TRANSITIONS BY APPLYING WRITING STRATEGIES.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1-2]
5.1.A
SUGGESTION:  Students will create an annotated timeline* showing the evolution of political 


parties in the United States.

5.1.B
SUGGESTION:  Students will research one of the following political parties and create a presentation that includes the history of the party, where the party fits on the political spectrum, the party platform, their stance on education, healthcare, immigration, major accomplishments, symbol, and/or mascot.

Examples:

a. Green Party

b. Democratic Party

c. Republican Party

d. Libertarian Party

e. Reform Party of the United States

f. Natural Law Party

g. Independent American Party

h. Constitution Party

i. Socialist Labor Party of America

5.2 STUDENTS WILL EXAMINE AND EVALUATE THE ROLE OF POLITICAL PARTIES IN 

NATIONAL ELECTIONS BY UTILIZING TECHNOLOGY RESOURCES.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1-2]

5.2.A
SUGGESTION:  Students will take the following quizzes to determine their political 


ideology. Have students plot the outcomes on a class political spectrum.


http://madrabbit.net/webrabbit/quizshow.html

http://www.self-gov.org/quiz.html
5.2.B
SUGGESTION:  Students will evaluate the political platforms for the two major parties from the most recent presidential election using the following websites:


http://www.democrats.org

http://www.rnc.org
5.3 STUDENTS WILL EXAMINE AND ANALYZE THE POLITICS AND PROCESSES OF THE 

UNITED STATES ELECTORAL SYSTEM, INCLUDING THE ROLE OF THE STATES IN 

ELECTIONS AND THE PROCEDURES OF THE ELECTORAL COLLEGE BY UTILIZING
          TEXT READING STRATEGIES.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1-2]
5.3.A
SUGGESTIONS:  Using Writing to Learn*, students will examine the most recent presidential election data of the Electoral College examining the trends for political socialization and campaigning strategies. 

Use the following websites:

http://www.270towin.com
http://www.electoral-vote.com
http://www.cnn.com/ELECTION/2008/pages/results/president/
5.4           STUDENTS WILL DESCRIBE AND EXAMINE CAMPAIGN STRATEGIES AND NATIONAL 
ELECTORAL POLITICS BY SEEKING INFORMATION FROM VARIED SOURCES TO DEVELOP INFORMED OPINIONS.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1-6]
5.4.A
SUGGESTION:  Students will engage in a Mock Presidential Election. Include the following components:

a. Registering to vote

b. Primary Elections

c. Developing a Campaign Platform

d. Campaign Finance

e. Campaign Advertising

f. Convention Speech

g. TV Commercial

h. National Election

i. Roles:  Candidate, Campaign Manager, Speech Writer, Finance/Fundraising Coordinator, Public Relations Coordinator, Campaign Workers

5.5 STUDENTS WILL EVALUATE THE ROLE OF POLITICAL ACTION COMMITTEES BY 

CONDUCTING RESEARCH.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).3-6]
5.5.A
SUGGESTION:  Using the website, www.opensecrets.org/pacs/, students will evaluate the financial contributions of PACs to both Democrat and Republican candidates in federal elections.

5.5.B
SUGGESTION:  Using the website, www.opensecrets.org/pacs/, students will compare 

the campaign financing of the presidential candidates for the most recent election, examining the following categories:

a. Total amount raised 

b. PAC contributions

c. State contributions

d. City contributions

e. Industry contributions

f. Top five contributors

5.6 STUDENTS WILL EVALUATE THE ROLE OF INTEREST GROUPS AND THE INFLUENCE INTEREST GROUPS HAVE ON THE UNITED STATES POLITICAL SYSTEM IN EACH BRANCH OF GOVERNMENT BY APPLYING WRITING STRATEGIES.
(4, 5, 6, 7, 9, 10)  [C15.(9-12).3]

5.6.A
SUGGESTION:  Students will conduct research on the following interest groups to determine their public policy issues, and influence on government. Students will then compare two of the choices and analyze their similarities and differences using the Compare/Contrast Y-Chart*.

a. Mothers Against Drunk Driving
b. Americans for Nonsmokers’ Rights
c. Human Rights Watch
d. American Civil Liberties Union
e. National Rifle Association
f. American Association of Retired People

g. United States Border Control

5.7 STUDENTS WILL EXAMINE AND DISCUSS THE METHODS USED BY INTEREST GROUPS 

AND POLITICAL PARTIES TO INFLUENCE POLITICAL AND POLICY OUTCOMES BY
          UTILIZING TEXT READING STRATEGIES.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1, C15.(9-12).3, C15.(9-12).5]
5.7.A
SUGGESTION:  Using a Double Entry Journal*, students will read Lobbyists-Why the Bad Rap? by Jeffrey H. Birnbaum and hold a discussion on how lobbyists have changed over time, specifically comparing and contrasting past and present tactics.
5.8 STUDENTS WILL EXAMINE THE ROLE THAT TECHNOLOGY HAS PLAYED IN THE 

THE UNITED STATES POLITICAL SYSTEM THROUGH EVALUATION OF THE LEGAL
AND ETHICAL BEHAVIORS ASSOCIATED WITH NEW TECHNOLOGIES BY RESPONDING TO HISTORICAL TEXT/LITERATURE.

(2, 3, 4, 5, 9, 10)  [NS:  H3.(9-12).13]


5.8.A
CULTURAL CONNECTION:  Students will analyze a major news event and its representation in the media using the following forums:  textbooks, television, newspaper, radio, and magazines.

5.8.B
SUGGESTION:  Students will create a documentary depicting the evolution of the 

media and politics over time using information gathered from a variety of historical texts, newspapers, magazines, radio, and online sources such as web pages, blogs, and podcasts.
5.9 STUDENTS WILL EVALUATE THE ROLE OF MASS MEDIA IN THE UNITED STATES POLITICAL SYSTEM AND THE TECHNOLOGICAL EVOLUTION OF THE MASS MEDIA BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.
(2, 3, 4, 5, 6, 7, 9, 10)  [NS:  H3.(9-12).13]; C15.(9-12).4
5.9.A
SUGGESTION:  Students will analyze the forms of media that were used by the 

presidential candidates in the most recent election and formulate an opinion on the most effective medium.

Examples:

a. Email
b. Web pages
c. Radio
d. Newspapers
e. Television
f. Blogs
5.10 STUDENTS WILL EXAMINE AND EVALUATE THE MASS MEDIA’S INFLUENCE ON THE 

SHAPING OF CAMPAIGN STRATEGIES AND PUBLIC OPINION BY UTILIZING AND/OR INTERPRETING PRIMARY AND SECONDARY SOURCES.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).1, C15.(9-12).4, C15.(9-12).6]
5.10.A
SUGGESTION:  Using www.wordle.net, students will create word clouds utilizing the speeches from the most recent presidential election, in order to analyze their messages, and how they shape public opinion.

5.10.B

SUGGESTION:  Students will evaluate a major news issue from both a conservative and liberal news source, comparing and contrasting their differing viewpoints using the Compare/Contrast Y-Chart*.
5.11 STUDENTS WILL EVALUATE PROPAGANDA, CENSORSHIP, AND BIAS IN THE 

POLITICAL PROCESS BY APPLYING WRITING STRATEGIES.
(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).5]

5.11.A
SUGGESTION:  Using Writing to Learn*, students will collect campaign posters and literature which depict the use of propaganda, including the following persuasion techniques:

a. Bandwagon

b. Case-Making

c. Glittering Generality

d. Name Calling

e. Plain Folks

f. Straw Man

g. Testimonial

h. Transfer 

5.11.B
SUGGESTION:  Using the techniques described in 6.11.A, students will access 

www.livingroomcandidate.com and evaluate political ads from a past presidential campaign and their use of propaganda techniques.

6.
INSTITUTIONS OF NATIONAL GOVERNMENT
6.1
STUDENTS WILL EXAMINE THE ORGANIZATION OF THE UNITED STATES CONSTITUTION AND DESCRIBE THE STRUCTURE IT CREATES, INCLUDING THE EXECUTIVE, LEGISLATIVE, AND JUDICIAL BRANCHES BY UTILIZING AND/OR INTERPRETING PRIMARY AND SECONDARY SOURCES. 
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).6]
6.1.A

SUGGESTION:  Students will compare and contrast the differences in the way members of the Executive, Legislative, and Judicial branches are selected today by examining Articles I, II, and III of the United States Constitution.

6.1.B
SUGGESTION:  Using information obtained from Unit Four of We the People: The Citizen and the Constitution, students will identify the specific powers given to each of the three branches as listed in Articles I, II, and III of the United States Constitution.

6.1.C
SUGGESTION:  Students will research the qualifications for President, Vice-President, Senator, Representative, Supreme Court Justice, and Cabinet Members as listed in Articles I, II, and III of the United States Constitution.
6.1.D
CULTURAL CONNECTION:  Students will evaluate the congressional district lines of Nevada, 

explain the role of the United States Census in reapportionment, and discuss how gerrymandering can effect congressional districts by utilizing information obtained from the United States Census Bureau and the Nevada Secretary of State Elections Center.
6.2
STUDENTS WILL ANALYZE THE EFFECTIVENESS OF CHECKS AND BALANCES IN MAINTAINING THE EQUAL DIVISION OF POWER BY UTILIZING TEXT READING STRATEGIES. 
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).9]
6.2.A
SUGGESTION:  Students will create a diagram demonstrating the process of checks and balances as it relates to separation of powers, in order to determine the cause and effect relationship that impacts the Executive, Legislative, and Judicial branches.

6.2.B
SUGGESTION:  Students will identify the specific limitations of power placed on each of the three branches of government by using a Summarization Pyramid*, and finding contemporary examples of those limitations today.

6.2.C
SUGGESTION:  Students will analyze the impact of Executive Orders on expanding 


the power of the presidency by evaluating the following using Cornell Notes*:

a. Emancipation Proclamation (1863)

b. Executive Order 8802 (1941)

c. Executive Order 10730 (1957)

d. Executive Order 11246 (1965)

6.3 STUDENTS WILL DESCRIBE THE CREATION OF LAWS THROUGH THE LEGISLATIVE 
PROCESS BY APPLYING WRITING STRATEGIES.
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).10]

6.3.A
SUGGESTION:  Students will assume the roles of the United States Congress members and simulate the legislative process, including writing a bill and following the process for how a bill becomes a law. 
6.3.B
SUGGESTION:  Students will read Article I, Section 8, Clause 18 of the United States Constitution stating that Congress has the power “to make all Laws that are necessary and proper.” Students will critique the benefits and dangers of the necessary and proper clause through the use of a graphic organizer.
6.4 STUDENTS WILL DESCRIBE THE DUTIES OF THE EXECUTIVE BRANCH, INCLUDING  
CABINET DEPARTMENTS, REGULATORY COMMISSIONS, AND THE EXECUTIVE 
OFFICE OF THE PRESIDENT AND WHITE HOUSE STAFF BY UTILIZING TEXT READING

 STRATEGIES.
(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).11]
6.4.A
SUGGESTION:  Students will create a Digital Scrapbook* highlighting primary and secondary source documents that depict the responsibilities of the leader of the Executive Branch.

6.4.B
SUGGESTION:  Using Cornell Notes*, students will summarize information text and create a PowerPoint presentation that depicts the following Presidential roles, using current event examples of the President in action:

a. Chief of State

b. Chief Executive
c. Chief Administrator

d. Chief Diplomat

e. Commander in Chief

f. Chief Legislator

g. Chief of Party

h. Chief Citizen

6.4.C
SUGGESTION:  Students will categorize the different presidential powers using current event examples.

Example:

	Presidential Power
	Presidential Action

	Executive Powers
	

	Diplomatic Powers
	

	Military Powers
	

	Legislative Powers
	

	Judicial Powers
	


6.4.D
SUGGESTION:  Students will create a daily agenda for the President incorporating the roles and powers of the office, and his interactions with members of the Cabinet and White House staff. Current events will be used to support information.
Example:

7:00 A.M. to 9:00 A.M. Breakfast with Secretary of State Hilary Clinton to discuss diplomatic 


talks with Israel and Palestine.


Power:  Diplomatic

Role:  Chief Diplomat

6.4.E
SUGGESTION:  Using Cornell Notes*, students will summarize the structure and functions of the federal bureaucracy.

6.4.F
SUGGESTION:  Students will create a flowchart that depicts the “iron triangle” relationship between the federal bureaucracy, the legislative branch, and interest groups.

6.4.G
SUGGESTION:  Students will use Multiple Sources-Multiple Perspectives* and research the Internet to find five federal agencies with offices in Nevada and summarize the information that is included about Nevada at their websites.

6.5 STUDENTS WILL DESCRIBE THE STRUCTURE AND JURISDICTION OF THE FEDERAL 

COURT SYSTEM BY RESPONDING TO HISTORICAL TEXT/LITERATURE.

(1, 2, 3, 6, 7, 9, 10)  [NS:  C14.(9-12).12]

6.5.A
SUGGESTION:  Students will read Federalist 78 and use a Learning Log* to summarize Alexander Hamilton’s arguments on why United States Supreme Court Judges should be appointed for life. 

6.5.B

SUGGESTION:  Students will use KWLH* to summarize the process by which cases on appeal reach the United States Supreme Court and the procedures the Court applies in reaching its decisions.

Example:  PGA Tour, Inc. v. Martin (2000)
6.5.C
SUGGESTION:  Students will evaluate the following landmark decisions and analyze how the case clarified the meaning of the United States Constitution using Alike But Different*.

a. McCulloch v. Maryland (1819)

b. Gibbons v. Ogden (1824)

c. Gideon v. Wainwright (1963)

d. Reynolds v. Sims (1964)

e. United States v. Nixon (1974)

f. United States v. Lopez (1995)

g. Regents of the University of California v. Bakke (1978)

6.5.D
SUGGESTION:  Students will debate the Second Amendment using strict and liberal interpretation, and using www.oyez.org, read a brief synopsis of the court case District of Columbia v. Heller (2008) and its impact on Second Amendment rights.
7.
PUBLIC POLICY
7.1 STUDENTS WILL OUTLINE THE BASIC STAGES OF THE POLICY-MAKING PROCESS BY
          APPLYING WRITING STRATEGIES.

(4, 5, 6, 7, 9, 10)  [NS:  C15.(9-12).6]
7.1.A
SUGGESTION:  Using BKWLQ*, students will generate questions about policy making and trade their questions with other members of the class. 
7.1.B
SUGGESTION:  Students will complete the following chart as part of a 
lecture/discussion on the stages of policy making.

Example:

	Stages & Activities
	Produces
	Product

	Problem Recognition and Agenda Setting
	Produces
	policy agenda from the government



	Policy Formulation and Legitimation
	Produces
	statements of government policies and programs (goals to be achieved and specific means for doing so)

	Policy and Program Implementation


	Produces
	specific government actions



	Policy Analysis and Evaluation
	Produces
	decisions on future policies and programs (maintenance, expansion, adjustment, or termination)


7.1.C
SUGGESTION:  Students will generate a list of issues within the community and determine if they can or cannot be resolved with public policy.

7.1.D
SUGGESTION:  Students will evaluate the following nursery rhymes to determine if the issues involved are public policy:

Example:

a. Georgie Porgie

b. Rock-a-bye Baby

c. Mary Had A Little Lamb

d. Peter, Peter, Pumpkin Eater

e. Little Boy Blue

f. Humpty Dumpty

g. Jack and Jill
7.1.E
SUGGESTION:  Students will participate in the Project Citizen program to develop an understanding of how citizens shape public policy.

7.2 STUDENTS WILL EXPLAIN THE GOVERNMENT’S FISCAL POLICY OF GENERATING 

MONEY AND SPENDING REVENUE INCLUDING THE COSTS AND BENEFITS OF VARIOUS TYPES OF CREDIT; AND THE BUYING AND SELLING OF INVESTMENTS BY APPLYING WRITING STRATEGIES.
(6, 7, 8, 9, 10)  [NS:  E10.(9-12).3, E10.(9-12).6, E10.(9-12).9, E10.(9-12).15, E11.(9-12).6,

E11.(9-12).9]  (SB 317)
7.2.A
SUGGESTION:  Students will complete the national budget simulation from the Council for Economic Education at http://www.econedlink.org/lessons/index.php?lesson=EM306

and use an Exit Slip* to summarize their experience.
7.2.B
SUGGESTION:  Using Cornell Notes*, students will conduct research on the process for creating a national budget at http://www.whitehouse.gov/omb/.
7.2.C
SUGGESTION:  Using a T-Chart*, students will examine federal policy regarding generating money and spending. 

7.2.D
SUGGESTION:  Using an annotated timeline*, students will analyze government spending and borrowing over the last 50 years. Students will note the types of credit and investments the federal government has engaged in.

7.3 STUDENTS WILL IDENTIFY THE DIFFERENT WAYS IN WHICH THE GOVERNMENT 

GENERATES REVENUE BY CONDUCTING RESEARCH.
(6, 7, 8, 9, 10) [NS: E10.(9-12).7]
7.3.A
SUGGESTION:  Students will hold a class debate on the use of a “flat tax” to generate 


revenue.
7.4 STUDENTS WILL SUMMARIZE THE GOVERNMENT’S EXPENDITURES IN THE AREAS OF 

ENTITLEMENTS, NATIONAL DEFENSE, AND NATIONAL DEBT BY PROVIDING

CONTEMPORARY EXAMPLES.
(1, 2, 3, 6, 7, 8, 9, 10)  [NS:  E11.(9-12).6; C14.(9-12).11]

7.4.A
SUGGESTION:  Students will analyze a political cartoon that depicts concerns 
regarding government spending by writing commentary on a Table Top Blog*.

7.4.B
SUGGESTION:  Using information obtained from the Office of Management and Budget, 

students will evaluate the impact of “the War on Terror” on government spending and the national debt.

7.4.C
SUGGESTION:  Using Table Top Blog*, students will analyze the national debt and government expenditures since 1980 and discuss reasons for an increase in government spending during difficult economic times.
7.5 STUDENTS WILL CRITIQUE THE FEDERAL RESERVE SYSTEM’S CONTROL ON THE 

CIRCULATION OF MONEY IN ORDER TO PREVENT INFLATION AND DEFLATION 

BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.
(1, 2, 3, 6, 7, 8, 9, 10)  [NS:  E10.(9-12).6, E10.(9-12).8; C14.(9-12).2]
7.5.A
SUGGESTION:  Students will use the following chart to examine the duties of the Federal Reserve:

[image: image1]
7.5.B

SUGGESTION:  Using the chart below students will answer the question, What are the similarities and differences between expansionary fiscal policy and expansionary monetary policy?  
	EXPANSIONARY POLICY

(Ignite the economy)
	CONTRACTIONARY POLICY

(Slow down the economy)

	· Buy bonds on the open market
	· Sell bonds on the open market

	· Lower the reserve requirement for banks
	· Raise the reserve requirement

	· Reduce the discount rate
	· Increase the discount rate


7.6 STUDENTS WILL DESCRIBE THE UNITED STATES PAST FOREIGN POLICY
OBJECTIVES AND ACTIONS INCLUDING THE GOVERNMENT OFFICIALS’ ROLES IN DEVELOPING FOREIGN POLICY BY CONDUCTING RESEARCH.
(3, 7, 8, 9, 10)  [NS:  G5.(9-12).1-2, G5.(9-12).8, G7.(9-12).1; E12.(9-12).3-4; C16.(9-12).2-4]
7.6.A
CULTURAL CONNECTION:  Students will research the foreign policy of a president in the 20th century and create an annotated timeline* of their findings.

7.7 STUDENTS WILL ANALYZE THE CURRENT PARAMETERS OF UNITED STATES 

FOREIGN POLICY GOALS BY APPLYING WRITING STRATEGIES.
(3, 7, 8, 9, 10)  [NS:  E12.(9-12).1-2, E12.(9-12).4; C16.(9-12).3-4]

7.7.A
    SUGGESTION:  Students will create a newspaper that depicts a period of time or major 


event in history that impacted United States foreign policy. 
7.7.B
CULTURAL CONNECTION:  Using the website www.usembassy.gov, students will select various world regions and compare and contrast current United States policies and actions in the area using the Compare/Contrast Y-Chart*.

7.8 STUDENTS WILL DISCUSS THE STRUCTURE OF AND THE PURPOSE OF UNITED 

STATES MILITARY POLICY BY PRESENTING INFORMATION ORALLY, IN WRITING, AND/OR THROUGH TECHNOLOGY PRESENTATIONS.
(1, 2, 3, 6, 7, 8, 9, 10)  [NS:  C14.(9-12).1-3, C16.(9-12).3]
7.8.A
SUGGESTION:  Students will create a digital essay, PowerPoint, blog, or Podcast* to explain the role of key players in developing and implementing United States military policy.
7.8.B
SUGGESTION:  Using primary source documents, students will create a digital timeline depicting the evolution of United States as an emerging power in global military policy.
7.9 STUDENTS WILL EXAMINE THE WAYS IN WHICH THE GOVERNMENT PROVIDES FOR 

THE WELFARE OF ITS CITIZENS THROUGH SOCIAL POLICY BY COLLABORATING

WITH PEERS.
(2, 3, 4, 5, 9, 10)  [NS:  [C13.(9-12).2], C13.(9-12).6]
7.9.A
SUGGESTION:  Students will generate a list of current government actions that are impacting their lives, and determine whether those policies are federal, state, or local. Expand the discussion to include advantages/disadvantages for each level.
Example:

	 POLICY IMPACTING YOUR LIFE RIGHT NOW
	FEDERAL, STATE, OR LOCAL

	seat belt laws
	state

	
	

	
	

	
	

	
	

	
	

	
	


7.9.B
SUGGESTION:  Students will participate in the Project Citizen program to develop an understanding of how citizens can shape public policy.

7.10 STUDENTS WILL ASSESS THE GOVERNMENT’S PAST AND PRESENT ACTIONS IN REFERENCE TO HEALTH CARE, WELFARE, AND EDUCATION BY CONDUCTING RESEARCH. 
(2, 3, 4, 5, 6, 7, 9, 10)  [NS:  C13.(9-12).2, C15.(9-12).6]
7.10.A
CULTURAL CONNECTION:  Students will research the way in which the poverty level is 

calculated. Discuss the implications for government spending if the poverty level were altered to reflect today’s standards.
7.11 STUDENTS WILL EXPLAIN THE GOVERNMENT’S ROLE IN REGULATING BUSINESS, LABOR, ENERGY, AND THE ENVIRONMENT BY COLLABORATING WITH PEERS.
(2, 3, 4, 5, 6, 7, 9, 10)  [NS:  C13.(9-12).1-2], C15.(9-12).6]
7.11.A
SUGGESTION:  Students will be divided into one of the following groups and trace the evolution of governmental regulation in those areas, describing how those regulations impact our lives today:

a. Business

b. Labor

c. Energy

d. Environment
7.12 STUDENTS WILL DESCRIBE THE UNITED STATES’ POLICY CONCERNING STRATEGIC, 

POLITICAL, AND ECONOMIC INTERESTS ON THE MIDDLE EAST, LATIN AMERICA, 

MEXICO, IMMIGRATION, TRADE, AND THE ENVIRONMENT BY PROVIDING CONTEMPORARY EXAMPLES.
(3, 7, 8, 9, 10)  [NS:  H4.(9-12).7; C16.(9-12).3]
7.12.A
SUGGESTION:  Students will evaluate current United States trade policies and describe their effects at home and abroad.
7.12.B
CULTURAL CONNECTION:  Students will attend an immigration play presented by Project REAL, www.relevantlaw.org.

8. STATE AND LOCAL GOVERNMENT
8.1 STUDENTS WILL OUTLINE THE BASIC PRINCIPLES AND PROVISIONS UPON WHICH  
    THE NEVADA CONSTITUTION WAS CREATED BY APPLYING WRITING STRATEGIES.
(1, 2, 3, 4, 5, 6, 7, 9, 10)  [NS:  C13.(9-12).1, C13.(9-12).3-4, C14.(9-12).7, C14.(9-12).9]

8.1.A
SUGGESTION:  Using Comparing Texts*, students will compare and contrast the United States and Nevada Constitutions and identify similarities and differences.

8.2           STUDENTS WILL SUMMARIZE THE LEGISLATIVE AND NON-LEGISLATIVE POWERS OF THE NEVADA LEGISLATURE BY CONDUCTING RESEARCH.
(1, 2, 3, 6, 9, 10)  [NS:  C14.(9-12).7-8]

8.2.A
SUGGESTION:  Students will use the Internet to gather data on their representative and a proposed bill(s). Students will compose an e-mail letter to the appropriate representative regarding the researched bill.
8.3           STUDENTS WILL COMPARE THE STRUCTURE OF THE NEVADA LEGISLATURE TO THE STRUCTURE OF CONGRESS BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.
(1, 2, 3, 4, 5, 6, 9, 10)  [NS:  C13.(9-12).2, C14.(9-12).7]

8.3.A
SUGGESTION:  Students will compare the Nevada state legislature to both houses of Congress by creating an organizational chart of each. Use the following websites as resources:

www.leg.state.nv.us/
www.senate.gov
www.house.gov
8.4 STUDENTS WILL DESCRIBE THE FUNCTIONS OF STATE GOVERNMENTS AND THE ROLES OF STATE EXECUTIVE OFFICES AS THEY WORK TO FULFILL THE DUTIES OF STATE GOVERNMENT BY CONDUCTING RESEARCH.
(1, 2, 3, 6, 9, 10)  [NS:  C14.(9-12).7-9]

8.4.A

SUGGESTION:  Students will take a field trip to a city or county council meeting to observe the functions of local officials and write a newspaper article that is acceptable for publishing in the school newspaper. 

8.5 STUDENTS WILL EXPLAIN WHY STATE GOVERNMENTS HAVE A MAJOR ROLE IN PROVIDING IMPORTANT SERVICES FOR ITS CITIZENS BY PRESENTING INFORMATION ORALLY, IN WRITING, AND/OR THROUGH TECHNOLOGY PRESENTATIONS.
(1, 2, 3, 4, 5, 6, 9, 10)  [NS:  C13.(9-12).8, C14(9-12).7]
8.5.A
SUGGESTION:  Students will participate in the Project Citizen program to develop an 


understanding of how citizens can shape public policy.

8.5.B
CULTURAL CONNECTION:  Students will conduct research on state and local policies addressing education, healthcare, and immigration and demonstrate their findings through a blog, Podcast, digital essay, or PowerPoint*.

8.6 STUDENTS WILL CRITIQUE THE NEVADA STATE LEGISLATURE’S BUDGET PROCESS BY SEEKING INFORMATION FROM VARIED SOURCES TO DEVELOP INFORMED OPINIONS.
(1, 2, 3, 6, 9, 10)  [NS:  C14.(9-12).7-9]

8.6.A
SUGGESTION:  Using the website, budget.state.nv.us/, students will create a flowchart that depicts the budget process in the state of Nevada.
8.7 STUDENTS WILL DESCRIBE THE MAJOR TAX AND NONTAX SOURCES OF STATE AND LOCAL REVENUE BY UTILIZING TECHNOLOGY RESOURCES.
(1, 2, 3, 6, 9, 10)  [NS:  C14.(9-12).7-9]

8.7.A
SUGGESTION:  Using information from the following websites, students will identify the major tax and nontax revenues that are collected by Nevada counties and the state:


http://tax.state.nv.us/index.htm

http://www.accessclarkcounty.com/
8.8 STUDENTS WILL EVALUATE THE STRUCTURE AND FUNCTIONS OF MUNICIPAL GOVERNMENTS BY CONDUCTING RESEARCH.
(1, 2, 3, 6, 9, 10)  [NS:  C14.(9-12).8]
8.8.A
SUGGESTION:  Students will compare and critique the functions of city and county 

governments using the following websites:

www.accessclarkcounty.com
www.lasvegasnevada.gov.


8.8.B
SUGGESTION:  Students will assess the local government’s allocation of public services and the response to the expense of a growing population.

8.9 STUDENTS WILL SUMMARIZE THE STATE AND LOCAL JUDICIAL PROCESSES SUCH AS JUVENILE, CIVIL, AND CRIMINAL COURT SYSTEMS BY APPLYING WRITING STRATEGIES.
(1, 2, 3, 6, 9, 10)  [NS:  C14.(9-12).13]
8.9.A
SUGGESTION:  Students will participate in a Regional Justice Center court tour through Project REAL, www.relevantlaw.org and write an informative news article that is acceptable for publication in their school newspaper.
8.9.B
SUGGESTION:  Students will participate in Nevada Law Day, www.lawday.org and write an informative newspaper article acceptable for publication in their school newspaper.
9. COMPARATIVE POLITICAL AND ECONOMIC SYSTEMS
9.1 STUDENTS WILL DISCUSS THE ELEMENTS OF PARTICIPATION BETWEEN DEMOCRACIES AND NON-DEMOCRACIES BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.
(2, 3, 4, 5, 7, 8, 9, 10)  [NS:  C13.(9-12).6, C16.(9-1).1]
9.1.A
SUGGESTION:  Students will create a chart comparing and contrasting the opportunities to participate in Democracies and Non-Democracies.

9.2 STUDENTS WILL DEFINE PLURALISM, ELITISM, CIVIL SOCIETY, AND CORPORATISM BY UTILIZING TEXT READING STRATEGIES.
(2, 3, 4, 5, 9, 10)  [NS:  C13.(9-12).2]
9.3 STUDENTS WILL DESCRIBE THE STRUCTURE OF AND CHANGES IN THE GOVERNMENT SYSTEM FOR THE UNITED KINGDOM, INCLUDING ELECTORAL SYSTEMS, POLITICAL PARTIES, AND INSTITUTIONS BY UTILIZING TECHNOLOGY RESOURCES.
(2, 3, 4, 5, 7, 8, 9, 10)  [NS:  H4.(9-12).24; C13.(9-12).6, C16.(9-12).1]
9.3.A

SUGGESTION:  Students will create a PowerPoint* presentation or digital essay* evaluating the similarities and differences between the governments of the United States and the United Kingdom.
9.4 STUDENTS WILL DISCUSS THE IMPORTANCE OF GLOBALIZATION ON MODERN DEMOCRATIC SYSTEMS BY UTILIZING AND/OR INTERPRETING PRIMARY AND SECONDARY SOURCES.
(7, 9, 10)  [NS:  H4.(9-12).9]
9.4.A
CULTURAL CONNECTION:  Students will evaluate Articles 21-30 of the Universal Declaration 

of Human Rights, and provide examples of how the following countries uphold or violate these principles:

a. United Kingdom
b. China
c. Mexico
d. Nigeria
e. Russia
f. United States
g. Iran
9.5 STUDENTS WILL DESCRIBE THE STRUCTURE OF THE EUROPEAN UNION BY APPLYING WRITING STRATEGIES.
(3, 7, 8, 9, 10)  [NS:  C16.(9-12).1]
9.5.A
SUGGESTION:  Students will select a country that belongs to the European Union and critique the positive and negative benefits of membership using a T-Chart*.
9.6 STUDENTS WILL EXAMINE MAJOR COMPARATIVE POLITICAL CONCEPTS AND THEMES BY CONDUCTING RESEARCH.
(3, 5, 7, 8, 9, 10)  [NS:  H1.(9-12).16; G5.(9-12).8; C16. (9-12).1]
9.6.A
CULTURAL CONNECTION:  Students will research two countries and compare and contrast 


their political structure using the following themes:

a. Sovereignty, authority, and power
b. Political and economic change
c. Citizens, society, and the State
d. Political institutions
e. Public policy
f. Nations, states, and nation-states
9.7 STUDENTS WILL ANALYZE FACTS PERTAINING TO THE GOVERNMENTS AND POLITICS OF CHINA, UNITED KINGDOM, IRAN, MEXICO, NIGERIA, AND RUSSIA, BY SEEKING INFORMATION FROM VARIED SOURCES TO DEVELOP INFORMED OPINIONS.
(3, 5, 7, 8, 9, 10)  [NS:  H4.(9-12).10; G5.(9-12).1-2, G5.(9-12).8; C16. (9-12).1]

9.7.A

SUGGESTION:  Students will choose one of the countries identified in objective 9.7 and create a current event scrapbook that details that country’s political processes; government behaviors; and the social, economic, and political consequences. 

9.7.B
CULTURAL CONNECTION:  Students will interview an immigrant from one of the countries identified in objective 9.7 and explore their responses to the following:

a. What were the ways in which that person participated in politics of their country?
b. How does that person view the government of that country today?
c. Why did that person come to the United States?

d. How does that person view the government of the United States as compared to their home country?
9.8 STUDENTS WILL ANALYZE AND INTERPRET BASIC DATA RELEVANT TO COMPARATIVE GOVERNMENT AND POLITICS BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.
(3, 7, 8, 9, 10)  [NS:  C16.(9-12).1]
9.8.A
CULTURAL CONNECTION:  Students will examine charts and graphs in the areas of income 

distribution, crimes reported, levels of poverty, education and literacy, health issues, and elections. Students will create a chart that identifies trends, possible causes, and government response.
9.9 STUDENTS WILL UNDERSTAND THE TRADE-OFFS OF ECONOMIC DECISION MAKING INCLUDING MAKING REASONABLE FINANCIAL DECISIONS THROUGH THE ANALYSIS OF THE ALTERNATIVES AND CONSEQUENCES OF THOSE FINANCIAL DECISIONS BY APPLYING WRITING STRATEGIES.
(6, 7, 8, 9, 10)  [NS: E9.(9-12).1, E9.(9-12).5]
9.9.A
SUGGESTION:  Students will use Cornell Notes* to summarize informational text on the trade-offs of economic decision making.
9.9.B
CULTURAL CONNECTION:  Using the following website http://www.econedlink.org/lessons/index.php?lesson=581&page=teacher,students will engage in a lesson regarding the economic impact of the South’s decision to secede from the Union prior to the start of the Civil War and summarize their findings.


9.9.C
SUGGESTION:  Use the website http://www.econedlink.org/lessons/index.php?lesson=158&page=teacher, students will engage  in a lesson regarding the impact of economic decision-making when determining to use cash or credit for purchases. Students will summarize their findings using an Exit Slip*.
9.10
STUDENTS WILL EXPLAIN THE PURPOSE OF A CREDIT REPORT INCLUDING HOW LENDERS USE A CREDIT REPORT BY CONDUCTING RESEARCH.

(6, 7, 8, 9)  [NS:  E.9]  (SB 317)
9.10.A
SUGGESTION:  Using the following website: http://www.econedlink.org/lessons/index.php?lesson=188&page=teacher, students will engage in a lesson regarding their credit rating and the impact such ratings can have on their ability to obtain loans and credit cards.

9.11 STUDENTS WILL EVALUATE CAREER PATHS CONSIDERING SPECIFIC SKILLS, 

WAGES, AND IMPACT OF SKILLS ON WAGES BY CONDUCTING RESEARCH.

(6, 7, 8, 9, 10)  [NS:  E9.(9-12).4]
9.11.A
SUGGESTION:  Students will read an excerpt from the book Workforce Crisis: How to Beat the Coming Shortage of Skills and Talent by Dychtwald, Erickson, and Morison and analyze the reading using a Table Top Blog*.

9.11.B
SUGGESTION:  Students will choose three possible careers and evaluate each on the following factors that can affect wages:

a. Level of human capital

b. Working conditions

c. Discriminatory practices

d. Effect of government actions
9.12 STUDENTS WILL ANALYZE HOW CONSUMERS ADJUST THEIR PURCHASES AND 
PRODUCERS ADJUST THEIR SALES DECISIONS IN RESPONSE TO PRICE CHANGES USING THE CONCEPT OF PRICE ELASTICITY BY APPLYING WRITING STRATEGIES.
(6, 7, 8, 9, 10)  [NS:  E9.(9-12).2-3, E10.(9-12).1-2]
9.12.A

SUGGESTION:  Students will use the following chart to determine if the following 

products/services are inelastic or elastic and if elastic, what might be some possible substitutes.

	PRODUCT/SERVICE
	ELASTIC/INELASTIC
	POSSIBLE SUBSTITUTES

	Fast food cheeseburger
	
	

	Gasoline
	
	

	Teeth whitening
	
	

	Gardner
	
	

	A pair of jeans
	
	

	A pair of prescription eye glasses
	
	


9.13
STUDENTS WILL DEVELOP A PERSONAL FINANCIAL PLAN INCLUDING A SYSTEM FOR KEEPING AND USING FINANCIAL RECORDS; SPENDING AND SAVING; AND METHODS TO AVOID AND RESOLVE DEBT PROBLEMS BY CONDUCTING RESEARCH.
             
(6, 7, 8, 9)  [NS:  E.9]  (SB 317)
9.13.A   
SUGGESTION:  Students will create a personal financial plan by identifying three to five personal  financial goals and describing the specific steps they will take to accomplish one or more of the goals.

9.13.B   
SUGGESTION:  Students will create a personal net worth statement that lists what they own and what they owe, in order to determine total liabilities and to develop an understanding about spending and saving.
9.13.C  
SUGGESTION:  Students will engage in a Consumer Economic Simulation that includes the 

              
following elements:

a. Choosing a career

b. Developing a budget based on a monthly salary

c. Finding housing, furnishing the housing, and setting up utilities

d. Highlight spending, saving, credit
e. Transportation costs

f. Grocery costs

g. Use of LIFE cards

9.14 STUDENTS WILL EXAMINE AND EVALUATE THE CHARACTERISTIC ELEMENTS OF 
GOVERNMENTS WHICH OPERATE USING COMMAND, MARKET, AND MIXED   ECONOMIES BY APPLYING WRITING STRATEGIES.

   (3, 6, 7, 8, 9, 10)  [NS:  E11.(9-12).3, E11.(9-12).8-10; C16.(9-12).1]
9.14.A
SUGGESTION:  Students will critique the advantages and disadvantages of command, market, and mixed economies using Triads*.


9.14.B
SUGGESTION:  Students will conduct research on the economies of North and South Korea and examine the effectiveness of both command and market economies using a Compare/Contrast Y-Chart*.
9.14.C
CULTURAL CONNECTION:  Students will create a chart showing the continuum of the following countries with different types of economic systems:  North Korea, Poland, Namibia, China, France, Sweden, and the United States. Use the following chart as a model:

Example:




Country B


Country D




Country A


Country C


Country E


9.15
STUDENTS WILL DISCUSS MAKING REASONABLE FINANCIAL DECISIONS THROUGH THE ANALYSIS OF THE ALTERNATIVES AND CONSEQUENCES OF FINANCIAL DECISIONS INCLUDING CONTROLLING PERSONAL INFORMATION AND EVALUATING FINANCIAL INFORMATION FROM VARIOUS SOURCES BY PROVIDING CONTEMPORARY EXAMPLES.

    (6, 7, 8, 9)  [NS:  E.9]  (SB 317)
9.15.A     SUGGESTION:  Students will engage in a Consumer Economic Simulation that includes the 

                 following elements:

a. Choosing a career

b. Developing a budget based on a monthly salary

c. Finding housing, furnishing the housing, and setting up utilities

d. Highlight spending, saving, and credit

e. Transportation costs

f. Grocery costs

g. Use of LIFE cards

9.15.B      SUGGESTION:  Using the following website, 
http://www.econedlink.org/lessons/index.php?lesson=388&page=teacher, students will engage 

in a lesson where they will evaluate the economics of decision making, the ramifications of their choices, and the options available to them.
9.16    STUDENTS WILL EVALUATE THE COMPARATIVE PERFORMANCE OF THE CAPITALIST,
PLANNED SOCIALIST, AND MARKET SOCIALIST ECONOMIES BY UTILIZING AND/OR CREATING MAPS, GRAPHS, AND DIAGRAMS.

   (6, 7, 8, 9, 10)  [NS:  E10, E11]
9.16.A
SUGGESTION:  Students will complete the following chart comparing the economic systems of communist, socialist, and market systems:

Example:

	Questions
	Communism
	Socialism
	Market System

	Who owns the resources?
	
	
	

	How are resources allocated?
	
	
	

	What role does government play?
	
	
	


9.17 STUDENTS WILL SUMMARIZE THE DIFFERENCES AND CHARACTERISTICS OF DEVELOPED, DEVELOPING, AND LESS DEVELOPED COUNTRY’S ECONOMIC SYSTEMS BY CONDUCTING RESEARCH.
(7, 8, 9, 10)  [NS:  E12]

9.17.A
CULTURAL CONNECTION:  Students will research the impact of the various levels of economic development and their effects on people’s lives. Use the following information as a guide:


Example:

	Feature
	Developed
	Transitional
	Less Developed

	Heath
	
	
	

	Education
	
	
	

	Consumption
	
	
	

	Energy Use
	
	
	


9.18 STUDENTS WILL DEFINE GLOBALIZATION AND DISCUSS THE IMPORTANCE OF GLOBALIZATION ON DEVELOPED, DEVELOPING, AND LESS DEVELOPED COUNTRY’S ECONOMIC SYSTEMS BY PRESENTING INFORMATION ORALLY, IN WRITING, AND/OR THROUGH TECHNOLOGY PRESENTATIONS.
(6, 7, 8, 9, 10)  [NS:  E11.(9-12).4], E11.(9-12).6-10]

9.18.A
SUGGESTION:  Students will define the following trade barriers and explain their impact to the class on developed, developing, and less developed economic systems:

a. Quotas

b. Dumping

c. Tariff

d. Voluntary export restraint

e. Embargo

f. Informal trade barriers (licensing, environmental, health and safety regulations)

9.19 STUDENTS WILL DESCRIBE THE ESSENTIAL TASKS OF TRANSITIONING FROM A LESS DEVELOPED ECONOMIC SYSTEM TO A MORE DEVELOPED ECONOMIC SYSTEM INCLUDING ALLOCATION OF RESOURCES BY APPLYING WRITING STRATEGIES.
(6, 7, 8, 9, 10)  [NS:  E11.(9-12).1-5, E11.(9-12).9-10]

9.19.A
SUGGESTION:  Students will research a country that is transitioning from a less developed state to a more developed economic system, and write a paper or create a documentary depicting the process of transition.

Example:

a. Brazil

b. China

c. India

d. South Africa

e. Turkey

f. Mexico
9.20
STUDENTS WILL SUMMARIZE THE METHODS OF INVESTING INCLUDING HOW TO BUY AND SELL INVESTMENTS, ALTERNATIVES TO INVESTING, AND THE REGULATION OF FINANCIAL INSTITUTIONS PROTECTING INVESTORS BY APPLYING WRITING STRATEGIES.

(7, 8, 9, 10)  [NS:  E.11]  (SB 317)
9.20.A
SUGGESTION:  Students will use Cornell Notes* to summarize the various types of investments individuals can utilize for retirement such as IRA’s, stock portfolios, 401 (k), $03 (b), bonds, mutual funds, and real estate.

9.20.B
SUGGESTION:  Using information from the following websites, students will complete an Exit Slip* to summarize the methods for investigating stockbrokers and investment advisors:

http://www.nasaa.org

http://www.finra.org

http://www.adviserinfo.org
9.21 STUDENTS WILL DESCRIBE AND DISCUSS HISTORICAL AND CRITICAL
MULTILATERAL ECONOMIC ARRANGEMENTS, AGREEMENTS, TREATIES, AND SYSTEMIC ORGANIZATIONS INCLUDING THEIR ECONOMIC IMPACT ON THE UNITED STATES BY COLLABORATING WITH PEERS.

   (7, 8, 9, 10)  [NS:  E12]
9.21.A
SUGGESTION:  Students will be divided into groups based on the following international trade organizations and evaluate and explain membership requirements, the advantages to membership, and the economic impact on the country.

Example:

a. European Union (EU)

b. North American Free Trade Agreement (NAFTA)

c. Mercosur (Mercado Comun del Cono Sur)

d. Association of Southeast Asian Nations (ASEAN)

e. Asia-Pacific Economic Cooperation (APEC)

f. The Organization of Petroleum Exporting Countries (OPEC)

g. South African Development Community (SADC)

h. World Trade Organization (WTO)

9.22    STUDENTS WILL DESCRIBE AND DISCUSS THE ROLE OF THE INTERNATIONAL MONETARY FUND, WORLD BANK GROUP, AND UNITED NATIONS IN TRANSITIONING ECONOMIES INCLUDING EXCHANGE RATES, GLOBALIZATION, AND FREE TRADE BY CONDUCTING RESEARCH.
                (3, 7, 8, 9, 10)  [NS:   E12; C16.(9-12).4]

9.22.A
SUGGESTION:  Students will conduct research on the International Monetary Fund, World Bank Group, and the United Nations. Students will create a PowerPoint* presentation demonstrating their role in supporting less developed countries.

a. www.worldbank.org
b. www.imf.org
c. www.un.org
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